ACADEMIC INTERVENTIONS GROUP
Educational Interventions 
Academic Interventions group involves instruction in educational skills such as note-taking, study skills (such as the creation and use of flashcards), test-taking skills, and summarizing and writing skills.  The group is divided into four phases, where mastery of one phase facilitates mastery of the next. This structure allows for each child to move at his/her pace. Primary counselors can include individual interventions and goals designed to support the child’s progress in the group. 
Each Phase has two components, an instructional component and an application component. That is, for each skill, the student is taught the basics of the skill in the Instructional component, and they practice using the skill in group.  Then, when they have mastered the skill in group, they begin to apply it outside of CHP in the Application component.  While they’re applying the skill they just learned to situations outside of group, they begin learning a new skill in group.  Advancement through the phases of each component is sequential and dependent on mastery of the prior phase of that component; however they are not completely interdependent. For example, if a student masters the Instructional component of note-taking from text, they would move from Phase II to Phase III of the Instructional component.  If, however, they still have not brought in materials to show they have been using study skills at home, they will remain in Phase II of the Application Component.

	Phase
	Component: Instruction
	Component: Application

	I
	Study Skills
	NONE

	II
	Note Taking From Discussion & Text
	Uses study skills at home

	III
	Summarizing
	Producing notes from class & at home

	IV
	Written Language
	Using the summarizing strategies at home


General overview of each phase: 

Instruction Component 
A student passes from one instruction phase to the next when he or she has achieved the instruction mastery criteria listed toward the end of each skill. 
Study Skills – Students are taught a set of techniques that can be used to improve their ability to study for tests and quizzes. These include memorization techniques and activities designed to enhance comprehension. The specific skills in this section may be completed in any order and many skills may be taught or practiced within the same day. As much as possible, counselors are encouraged to have students practice the skills with material they are currently using in class.

Note Taking from Class Discussion and Text – Students are taught to take notes from class activities and text to improve their on-task behavior and increase their comprehension. This technique involves actively integrating information read or discussed in class, and organizing it into efficient phrases that are recorded in a notebook. The key here, a strategy widely ignored by the authors of this manual, is for the students to be succinct in what they write.  Group sessions may alternate between practice taking notes from text and from presentation; however, taking notes from class discussion should be the activity for the first 8 to 10 days of this phase. 
Written Language – Students are taught to improve their written language skills through practice writing, revising, and editing. Practice with these activities can continue indefinitely. 

Application Component 
The interventions in the application phase are implemented by primary counselors to get the students to display these skills in the targeted settings. Study skills, summarizing, and note taking from text should generalize to the home setting (although they may also be used at school), the note taking from class discussion should be used in class, and the written language skills should be used at school and home. Behavioral interventions and goal-setting, as described in the previous section of this manual, should be used to achieve the goals of the application phases. Successful generalization has occurred when the application mastery criteria for each skill has been achieved.
Phase 1 - Study Skills 

Flash Cards 

Presenting Problems: 

The student demonstrates difficulty studying effectively, as evidenced by low grades on tests and quizzes that involve terms and their definitions (e.g., multiple choice or matching tests involving terms in social studies). 

Goals: 

The student will demonstrate an ability to use flashcards to effectively study for tests and quizzes. 

Materials: 

• List of vocabulary words 

• Flashcards or paper and scissors to make flashcards 

Methods: 

Step 1. 
You should first provide the student with a list of vocabulary words he/she is to learn. Ideally, the students can find a list in a current textbook so that the flashcards are more helpful and relevant to what they are working on in class.  Lists of bold words from their history or science books work well, as do lists from their weekly vocabulary or stems lists.  If the student says they do not have any books or material to create flashcards from, you should try to encourage them to find something.  If they refuse or do not have access to any of their books, you should have a list of grade-appropriate vocabulary words they can use for that group meeting so that time is not wasted.  The students should use index cards that you provide to create flashcards of the vocabulary words. On one side of the card, have the student write the vocabulary word. On the other side, he/she should write a short definition (2 to 3 words) of the word. This definition needs only to be long enough to remind the student of the meaning of the word. 

Step 2. After the student has created his/her flashcards, you should explain following about how to use them: 
· To begin, the student should go through the flashcards and test himself by reading the term (or definition), thinking of the definition (or term), then flipping the card over and reading the opposite side of the card to see if he/she is correct. If he/she is correct, the card should be placed aside for later use. If the student is incorrect, the card should be placed in the back of the pile. This process should be repeated until all of the cards are in the stack of cards set aside for later use. 
· Next, the student should go through the stack of cards he/she has already learned and continue to test him/herself, only turning over the card if necessary. The student should try to get to a point where he/she is able to go through all of the cards without looking and without taking more than a few seconds for each card

· When the student is able to go through all of the cards quickly, he/she is ready for the vocabulary test. 
· Note 1: For some subjects, such as foreign languages, it is important for students to repeat steps 1 and 2 the opposite way that they did the first time through. This way, the students will learn to recognize the translation from English to the foreign language, as well as the translation from the foreign language to English. 
· Note 2: Performance on tests can be improved if the student takes the flashcards that he/she has used to study to school and quickly review them immediately prior to taking the test. 

Mastery Criteria: 

Instruction Mastery Criterion 
Provide the student with a list of 20 facts or definitions to learn from material he/she is studying in one of his/her classes (it is okay if the student comes up with the list on his/her own; you just need to look over it and make sure it is appropriate for flashcards). Have the student create flash cards and study alone and with the counselor. The counselor should conduct a test with the student by showing one side of the cards and having the student state the information/word on the other side without looking. The counselor should randomly pick the word or definition side of the card to show to the student so the student is required to have learned the material both ways. In order to meet instructional mastery criterion, the student must be able to correctly identify 20 flashcards in under 1 minute, thereby demonstrating fluency with the terms.  Once instruction mastery criteria have been met, the student moves on to the instruction component of the next skill but must concurrently work on the Application Mastery of the flashcards skill.
Application Mastery Criterion 
(1) The student demonstrates that he/she has mastered the use of these test-taking strategies when he/she has earned at least an 80% on one test or quiz within a month after passing the instructional criterion and (2) parents report that they have observed the student creating and using flashcards to study at home.  The student must show you the flashcards they used to study for the test, a note from their parents that they studied the flashcards at home (you can send home a form for the parent to sign), and the actual test they made 80% or better on in order for this criteria to be met.
Expectations (time frame): 

It is expected that students will reach mastery criteria at different times, though most students should be able to reach mastery criteria after using the strategies with three to four tests or quizzes. 

Test Taking 

Presenting Problems: 

The student demonstrates difficulty completing tests and quizzes in the time allotted, as evidenced by spending inordinate amounts of time on test items, teacher report, or student self-report of test anxiety. 

Goals: 

After progressing through this intervention, the student will demonstrate an ability to approach different types of tests. 

Materials: 
Examples of different types of tests (e.g., multiple choice, true/false, matching, essay) 
Poster board or paper 
Note: The following strategies were adapted from Davis, L., Sirotowitz, S., & Parker, H.G. (1996). Study strategies made easy. Plantation, FL: Specialty Press. 

Methods: 
Step 1. To begin, you should gather some examples of different types of tests (e.g., multiple choice, true/false, matching, essay) so that the student can practice with different question styles. 
Step 2. You should begin by discussing with the student the importance of always reading test and quiz directions very carefully before starting. It may help the student to underline or circle key words and make sure he/she understands the directions before continuing. The students should then look over the test to see how much time they should allow themselves to spend on each question, given the amount of time they have to take the test. 

Step 3. You should now focus your discussion with the student on the various types of tests and strategies for approaching each of them. It may also be helpful to develop a poster of test taking strategies for each of the different types of tests as you cover them. 

Note: If a poster is not feasible, have the students generate their own guide of test-taking strategies
(example below). 

Multiple Choice Tests 
· Start with the easiest questions and then return to the harder questions at the end, OR start with the first question and circle and skip difficult questions so that you can return to those questions after all of the easy questions have been answered. 
· Pay close attention to questions that ask for something that “does not belong” or “is not” part of a group. These questions can be confusing and require the student to pay close attention when selecting an answer. 
· Try to answer the question before looking at the choices. 
· Read ALL of the answer choices before choosing an answer. 
· Cross out wrong answer choices and choose an answer from the remaining answer choices. 

True/False Tests 
· Read the entire question before answering. 
· Answer true only if the entire statement is true. 
· Answer false if any part of the statement is false. 

Matching Tests 
· Read through both lists before answering any of the questions. 
· If answers can only be used once, cross off the answers that you have used as you use them. 

Essay Tests 
· Read the question fully and make sure that you understand what the question is asking you to answer. 
· Follow these writing steps: plan your essay, write the essay, edit the essay, and re-write the essay if you have time. 

Assessment Process 
Step 4. To assess the student’s progress, you should use one or two of the following options: 
· Give the student a quiz on the steps to use when taking tests and answering the various types of questions.   Note: This can be done on paper or verbally.

· Give the student a test with each type of question and go through the various strategies. Then give the student time to fill in his/her answers. 
· On a class quiz or test, have the first question read, “What are the steps that you should follow when taking this test?” 

Mastery Criteria: 

Instructional Mastery Criterion 
The student writes or states the test taking guidelines for each of the test types. Flash cards may be helpful for studying for this. The student must score 100% without counselor assistance. 

Application Mastery Criterion 
The student demonstrates that he/she has mastered the use of these test-taking strategies when he/she has earned at least an 80% on a test or quiz within a month after passing the instructional criterion. 

Expectations (time frame): 

Most students should be able to reach mastery criteria after using the strategies with three to four tests or quizzes. 

Additional Options: 
· You may choose to reward the student with free time or a fun activity for progressing through the various phases of the intervention. 
· You could play class “Jeopardy” to give the students incentive to use their study skills for something fun. 
· You could play a class game of “knock-out” in which the first two students are asked a question about one of the study skills and the student that answers correctly goes on. The student that did not get the answer sits down in the seat that they are at. The goal of the game is for each student to try to answer as many questions correctly as possible so that he/she is the one who moves on and travels the farthest from their seat. 
Phase II - Note Taking from Class Discussion/Instruction and Text 

Presenting Problems: 

The student demonstrates difficulty attending to classroom lectures and taking comprehensive notes from which to study. 
Goals: 

Without guidance or prompting, the student will be able to attend to and comprehend a classroom ecture and take complete and accurate notes that can be used to study for upcoming quizzes and tests. The student’s grades on following tests and quizzes will improve one letter grade. 
Materials: 

· Prepared lecture notes (example below) 
· A surface on which to write the notes so the student(s) can see them (overhead, chart paper) 
· The student(s) will need a notebook and a writing implement 

Notes: 
· A group leader leads a 30 minute discussion on an appropriate topic, relevant to the group members’ current level of study. The topics for these presentations should come from expository textbooks at the school (science, civics, & social studies texts work best) 
· The group leader gradually stops prompting and assisting the students to take notes the correct way and allows the students to practice with less and less guidance until they are taking effective notes independently. 
· For many students, a beneficial side-effect of this intervention is that they will pay more attention in class, be less disruptive, and learn more from the lesson than they would have if they were provided the notes before or after the lecture. 
· The same basic procedure for this intervention can be applied to the instruction of note taking from a class text or other written material. Applying these skills to text should be taught using similar procedures after students accomplish the instruction component of note taking from class discussions. 

Methods: 
Step 1. Prior to the lecture, you should prepare a set of notes similar to those you would like the students to be able to produce from the lecture. The lecture topic should be relevant to areas the students are presently studying. An example of a prepared lecture is at the end of this section. 
Step 2. To begin, explain to the students the outline format that will be used to take notes. It is helpful to ask the students questions to make sure they understand the outline format before you continue. 
· Below is an example of the outline format including main ideas designated by Roman numerals and set to the left margin, with supporting details designated by capital letters and indented. It may also be helpful to add indented numbers underneath the capital letters to designate examples or clarification of supporting details. 
I. – Main Idea


A. Supporting Detail


B. Supporting Detail



1. Example -
Step 3. Once the students have been exposed to the outline format you can begin instruction. During the initial stages of this intervention, you should directly teach proper note-taking format and prompt the students to take accurate notes throughout the lecture. To do this: 
· You should stop the activity frequently to discuss how the notes should be structured, highlighting the important points. In the early stages of learning group leaders are encouraged to write the notes on the chalkboard, overhead, or chart paper so the students can see a model of what they are to produce. 
· Use the “thinking out loud” technique (verbalizing your own thought processes as you write notes) to show students how to generate main ideas and supporting details on their own and then write them in outline format. 
· Encourage the students to use short-hand methods to reduce the amount of writing that they need to do. (For example, write “… = …” before a definition instead of “… is a …”; or “+” instead of “and;” or only write out the full name once and after that use initials.) 
Step 4. As students begin to understand the note-taking procedures, you can taper the prompting and begin the transition to student-generated notes. To begin this transition: 

· Question students throughout the class activity regarding possible main ideas and details for the outline. Ask the students questions like, “How would I write that down in my notes? Was that a main idea or a supporting detail? I don’t want to write all of that, how can I shorten it?” 
· After revising and converging ideas presented by the students, continue to record the information so that the students can see it and revise their notes accordingly. 
· Collect and grade notes 
· Informally observe student note taking 
· Combine these two methods
Step 5. You should now gradually start writing less on the board. As you do this, you need to make sure that the students are still taking notes accurately and completely. To determine the pace of fading questions and prompts, some form of monitoring student notes is suggested. For example, you can: 

Note: Do not move onto the next step until the students are accurate and complete in their note taking without you writing the notes on the board for them to copy. 

Step 6. As students progress you should begin to limit the interruptions of the lecture to a discussion of notes being recorded and questions about the material being covered. Gradually lessen these discussions of how the notes should be recorded until students are able to record the notes accurately and completely on their own. 

Step 7. After the students are recording the notes on their own, you should hold class activities without prompts or interruptions. Continue to monitor notes for accuracy to insure students do not fade their note taking. 

Note: Sometimes students will ask for things to be repeated so they can complete their notes. It is acceptable for a student to ask you to repeat something once or twice but these interruptions should not last for more than thirty seconds. Try to keep class discussions moving in a manner that mimics the pace of real classrooms. 

Step 8. After removing all prompts and most interruptions from class, you should continue to provide feedback to the students regarding the completion and accuracy of the notes they have recorded. 

Note: Students may benefit from receiving a copy of the group leader’s notes and revising their notes to correspond. This is helpful only if done occasionally since students may come to rely on these notes and reduce their efforts to take complete notes during instruction. 

Assessment Process 

Step 1. To determine if the mastery criteria have been met, counselors should begin recording the percentage of main ideas and details the student accurately records in his/her notes. 
· To do this, use the number of main ideas or details from the group leader’s notes as the denominator and the number of main ideas or details in the student’s notes as the numerator.

· To evaluate the application criterion a student’s notes from class should be taken to the teacher who instructs the class in which they were taken. The teacher should be asked to informally rate the notes as either “good” or not. To receive a rating of good teachers should be told that the content of the notes should include at least 85% of the important content of the class discussion. 

Mastery Criteria: 

Instructional Mastery Criterion - Mastery is reached when the student has achieved at least 85% total accuracy for both main ideas and supporting details on 2 consecutive sets of notes taken completed in the CHP. 

Application Mastery Criterion – This is achieved when the student produces 3 sets of notes taken in his/her classes that are rated as good by the classroom teacher within a two week period of time. After achieving this criterion, students must show one set of notes per month from a class that meet the same criterion. 

Troubleshooting: 

· If the student is writing too much information down, you may want to: 
· Help him/her to differentiate the important things to write down from the information that is interesting but will not appear on the test. Because teachers use a wide variety of cues to highlight important points within their lectures, it may be helpful to explain your style of teaching so the student will recognize when you say, “The first main idea is…” they should be writing that down; but when you say, “It is interesting to note that…” they should just listen carefully. 
· If the student complains that taking notes is too difficult, you might try the following: 
· Explain that you agree that it is difficult and that is why it is so important to practice the skill so that it becomes easier to do. 

Expectations (time frame): 
· Previous studies using these techniques have found that middle school students with ADHD who receive daily instruction and practice can learn to take notes independently in two weeks. Though some students will take longer, most achieve mastery from daily instruction within a month. Less frequent instruction and practice will extend this timeline. 
· Students frequently master the recording of details before main ideas. The most common mistake involves the listing of main ideas as details. Middle school students need considerable practice and coaching to learn to recognize main ideas. 
· As students often write out more words than they need, coaching and prompting on the efficient recording of information will need to continue throughout the school year for most students. 

Additional Options: 

After the standard style described is mastered, different methods can be used to teach and record notes. While there is no need for all to students to conform to the same style, it is sometimes helpful to discuss the similarities and differences between styles. This helps students organize their learning. The ultimate goal is for each student to develop his/her own most effective and efficient note taking technique, and exposure to multiple models can be helpful. 

SAMPLE NOTES 

This is an example set of notes from class instruction. The regular text is what the student’s should write. The italicized text is suggestions for discussion and questions to ask the group. 

Ways to Help Your Community
I. Volunteer Have any of you volunteered? 

A. Places to Volunteer - Where can you volunteer around here? 

1. Hospitals 

2. Homeless shelters 

3. Animal shelters 

4. Nursing homes 

5. Red Cross 

6. Preschools, elementary schools and day cares 

7. Special Olympics 

8. Parks 

9. Churches 

10. Libraries 
B. How to get involved in volunteering - How do you think would be the best way to get involved in volunteering? 
1. Ask your guidance counselor at the school for advice 
2. Look up the place that you would like to volunteer at in the phone book 
or on the internet, call them + ask if they need any volunteers 
3. Let people know you are available to volunteer 
C. Important things to do - For those of you that have volunteered, what advice would you give others who haven’t volunteered before? 
1. Make sure you show up when you say you will 
2. Be friendly to the people that you interact with 
3. Follow the rules of where you are volunteering 
II. Respect the environment - In what ways can you respect the environment? 
A. Physically 
1. Don’t litter 
2. Pick up trash when you see it 
3. Recycle 
B. With (w/) your behavior 
1. Try not to bother others 
2. Treat everyone as equals + w/ respect 
III. Donate to charities - What charities do you know of that you could donate money or goods to? 
A. Local charities 
1. List of local charities 
B. National and International charities 
1. Amnesty International 
2. Red Cross 
3. Mercy Corps 
4. Environmental Defense 

Phase III - Verbal and Written Summaries 

Presenting Problems: 

The student demonstrates difficulty studying effectively, as evidenced by low grades on tests and quizzes. 

Goals: 

After progressing through this intervention, the student will demonstrate an ability to use active learning techniques (e.g. verbal and written summaries of content from class lecture and text) as study aides for tests and quizzes. 

Materials: 
Student-generated notes from class activity and text 
Methods: 

Step 1. Prior to instruction, you should be certain the student has demonstrated mastery of note taking from class activity (e.g., lecture, video, discussion) and text. These notes will be used to produce the summaries. 

Step 2. To begin, you should explain to the student the components of a good summary. The student should understand that a good summary: 
· Answers as many of the following questions as possible: who, what, when, where, why, and how. 
· Should be in the same order that the material was presented in (if the order was an important feature). 
· Has an introductory statement, connections between ideas (such as “and” or “because”), and a closing statement. 

Step 3. You should now have the student read through the notes he/she has taken from a recent classroom activity or text and perform a verbal summary that includes all of the components of a good summary (listed above). Ideally the student will give the verbal summary to their primary counselor, however, students may pair up and give each other verbal summaries. To facilitate the students explaining the information thoroughly, rather than simply reading from their notes: 
· Ask the student to tell you (or the person that they giving the summary to) enough information about the class activity to get an 80% or above on a quiz of that material
· Tell the student to pretend the person that he/she is talking to is two to three years younger than him/her. 
· Have the person that the student is talking to play the naïve target for the student and pretend he/she did not hear the lecture. 
· After the student has finished his/her summary, have the listener ask the student questions to clarify points that he/she omitted or that the listener did not understand completely. 

Step 4. After the student performs the verbal summary, the listener should discuss and critique the summary. The listener constructively critiques the summary by covering all of the positive aspects of the summary (e.g. the main ideas included), as well as areas that need improvement (e.g. expansion of particular key points). If the students are acting as each other’s listeners, have them switch roles and repeat steps 3 and 4. 

Step 5. On a day following performance of the verbal summary, you should again have the student review his/her notes from a recent class lecture or text. After the student has reviewed the notes, ask him/her to create a written summary of the notes. 
· The written summary should be in paragraph form with each paragraph beginning with a main idea and followed by at least three sentences incorporating the supporting details. 

Step 6. After the students have completed the written summary, ask them to read the summary to you or another listener and discuss and critique the summary. Be sure to point out all of the positive aspects of the summary (e.g. the main ideas included), as well as areas that need improvement (e.g. expansion of particular key points). 

Assessment Procedures 

Step 1. To assess mastery of verbal and written summaries, you should score the summaries for percentage of main ideas and details included. To do this, you should ask the student to provide you with a copy of the notes from which the summary was created. Use the number of main ideas or details from the notes as the denominator and the number of main ideas or details in the student’s summary as the numerator.

Step 2. After you have determined the percentage of main ideas and details included, the summary should be scored for clarity. The clarity score should reflect the extent to which someone two years younger than the student and unfamiliar with the material could understand and receive a perfect score on a test covering the material. Use the following guidelines for assigning clarity scores. 
· 5 = almost certain hypothetical reader would receive a perfect score if tested 
· 4 = 75% chance reader would receive a perfect score if tested 
· 3 = 50% chance reader would receive a perfect score if tested 
· 2 = 25% chance reader would receive a perfect score if tested 
· 1 = no chance reader would receive a perfect score if tested 

Mastery Criteria: 

Instruction Mastery Criteria 
Mastery is achieved when the student receives a score of 100% on both main ideas and details, and receives a rating of 5 on two written and two verbal summaries. The student should continue to submit summaries for assessment until the mastery criteria are met. 

Application Mastery Criteria 
Mastery is achieved when a student’s parent reports that the student is using the written or verbal summaries to study at least once per week for three weeks. 

Troubleshooting: 

· If the student is not progressing with this intervention, you might try the following: 
· Model for the student the process of creating verbal and written summaries. You could use the think-out-loud technique to do this. This technique involves verbalizing your own thought processes as you create the summary. 
· Tape-record the student’s verbal summaries so that you can listen to them and critique them together. You should have a copy of the notes from which each summary was created when you do this. 
· If the student is not using the verbal and written summaries to study at home, try the following: 
· Instruction and practice can be provided to parents at regularly scheduled parent meetings. Time can be allotted at these meetings for the students and parents to work together and practice these skills. 
· Additionally, videotapes depicting the use of study skills at home can be provided to parents.

· If the student has a Homework Management Plan, encourage parents to incorporate these techniques into it. 

Expectations (time frame): 

While each student achieves mastery criteria at a different rate, it is common to see progress after the student has completed and received feedback on 10 to 12 summaries. 

Additional Options: 

· You may choose to reward the student with free time or a fun activity for progressing through the various phases of the intervention. 
· You could play class “Jeopardy” to give the students incentive to use their study skills for something fun. 
· You could play a class game of “knock-out” in which the first two students are asked a question about one of the study skills and the student that answers correctly goes on. The student that did not get the answer sits down in the seat that they are at. The goal of the game is for each student to try to answer as many questions correctly as possible so that he/she is the one who moves on and travels the farthest from their seat. 

Phase IV - Written Language 
Presenting Problems: 

The student has difficulty writing sentences, paragraphs, and papers that are well-
organized, coherent, grammatically correct, and efficient. 
Goals: 

The students’ written language skills will improve to the point that he/she will 
receive B grades or better on assignments, tests, and quizzes requiring writing. 

Materials: 

Lined paper 

Pencils and pens 

Methods: 

Written language instruction involves teaching the group members the basics of writing a well-structured paper. The group members are taught how to create an outline and brainstorm ideas before writing a paper. Then students are encouraged to flesh out their outline by writing a narrative. Students then complete revising and editing exercises to refine their paper and learn from process. Each step is outlined below. 

Written language instruction involves three stages. During the first stage the group leader provides the purpose for the writing activity. The purpose defines the type of writing and may include definitions such as fiction/nonfiction, biography, letter, story, report, play, poem, or other descriptors. After learning the purpose of the writing the group brainstorms ideas for content that fits this purpose. Initial instruction on each type of writing should include discussion of instances when this type of writing would be necessary, what experiences the group members have with the selected type of writing, why it is important to learn the skills, and how to write with proper format. The final activity of the first stage is for every student to work with their primary counselor to create an outline of their document. Students should use the same outline format as was used for note taking. Main ideas are the topic sentence for the paragraph and details are the remaining sentences in the paragraph. Once the outlines are completed they are shared with the remainder of the group (e.g., photocopied, put on an overhead) and students and counselors provide constructive feedback and additional ideas. 

The second stage of this activity involves the student writing the first draft of the narrative. Students should be encouraged to ignore spelling or punctuation concerns and just try to get their ideas on paper within the structure provided by their outline. If students decide to make changes in their organization while writing, they should be encouraged to do so; but the counselor may wish to discuss the potential ramifications of the changes (e.g., makes rest of outline irrelevant and may need to make a new outline). 

The final stage of the writing process involves editing and revising. Students share their papers with others in the group to complete these steps. They begin with the revising process which involves examining the content. Students may read their first draft to the group allowing counselors and students to interrupt to ask questions. The counselor of the student reading the paper may take notes on this feedback so the student and counselor may discuss this information and make changes to the paper accordingly. Other techniques may be used including photocopying a paper and having the group read it and write comments, a counselor reads the paper to the group while the author or other counselor makes notes, and others that allow for the discussion of the content of the paper. 

The next activity is editing. Once the content has been decided the students should make corrections for spelling, punctuation, capitalization, and grammar. Counselors may serve as resources for this process by providing students with correct spellings and other information, but activities should be completed that encourage students to identify these errors. As with the revising process, papers may be photocopied and distributed for comment, overheads of stories may be projected on the wall for group review, or other techniques to accomplish the same purpose. The final activity involves typing or neatly writing the final drafts. 

Each step in this process may take one to three days depending on the length of the paper and the amount of attention required at various points. The goal is to teach the students the process of good writing and have them practice these steps. A large number of students with ADHD have difficulty with written language due to its demands on organizational abilities and attention to detail. 

Mastery Criterion: 

There is only one mastery criterion for this intervention. Students should be evaluated by their language arts teacher as having average or better writing skills for his/her age and students should score a 95 or better on the written language subtest of the WIAT or some other standardized writing assessment based on writing samples. 

Below are study skills that you may want to integrate into groups if they seem particularly needed, but generally you will not get a chance to present these skills during the year.

Strategic Studying 
Presenting Problems: 

The student demonstrates difficulty studying effectively, as evidenced by low grades on tests and quizzes that involve retention and recall of lists (e.g., remembering the planets in order). . 

Goals: 

After progressing through this intervention, the student will demonstrate an ability to use the following study strategies: acrostics, the loci method, acronyms, recall questions and rehearsal. 

Materials: 
Lists for student to learn 
Class materials to be studied (e.g., textbook, notes) 
Methods:

Step 1. You should first prepare a set of lists, ordered both specifically and nonspecifically, that the student needs to learn (e.g., the planets, the branches of the judicial system, the scientific classification system). Ideally, these lists will be generated from the student’s classroom materials that are currently being studied. You should provide the student with a copy of these lists. 

Step 2. You should now explain to the student the following three strategies of how to learn and remember lists: 

· Initial Letter Strategy (Acrostics) –This strategy is used to learn lists in order. To do this, the student takes the first letter of each term and makes a sentence using these letters. An example of this is “My Very Educated Monkey Just Served Us Nine Pizzas.” This acrostic is used to remember the order of the planets. 
· Loci Method – This strategy is also used to learn lists in order. To use this strategy, the student thinks of a familiar place that he/she typically walks through in the same manner. For each location that the student passes through, he/she associates a term from the list. It is also helpful to create a story that links each location, particular an odd story, as these are easier to remember. For example, to remember the reasons why President Clinton involved U.S. forces in the Balkans, the student might picture him/herself walking through his/her house. At the front door is a scared Albanian who needs our protection from being oppressed. Next the student walks into their living room and finds Slobodan Milosevic, who is known as the “butcher of the Balkans” drinking tea and watching TV! The student then walks into their kitchen and finds that everything is a disaster! There is no drinking water, no power to run the blender, and the telephone is out! Encourage the student to create their own imagery when using this strategy. More elaborate and ‘bizarre’ imagery works best! 
· Initial Letter Strategy (Acronym) – This strategy is used to remember lists, but not necessarily in order. The way this is done is the student takes the first letter of each term that he/she needs to remember and makes a word out of these letters. For example, to remember the Great Lakes, just remember HOMES: Huron, Ontario, Michigan, Erie, and Superior. 

Step 3. After you have explained the various strategies to the student, you should give students the set of lists you created. The student should be instructed to use the various study strategies listed above to learn the content of the lists in order to prepare for a quiz. 
· When you give the student the quiz, you should have him/her write the acrostic, the story, or the acronym used to learn the list. The procedure above should be repeated until the student gets 80% or more of the items correct. 

Mastery Criteria: 

Instruction Mastery Criterion 
The student should be given written material (something he/she is currently studying) and told to study using one of the specific methods described above. The counselor should only give the name of the method and then observe if the student implements it correctly. In order to pass, the student must perform each strategy 100% correct without any counselor prompts. The strategies include acrostics, Loci method, and acronyms. 

Application Mastery Criterion 
(1) The student demonstrates that he/she has mastered the use of these test-taking strategies when he/she has earned at least an 80% on one test or quiz within a month after passing the instructional criterion and (2) parents report that they have observed the student performing these strategies at home. 

Expectations (time frame): 

Most students should be able to reach mastery criteria after using the strategies with three to four tests or quizzes. 

Troubleshooting: 
· Try reframing the intervention by describing these techniques as ways to “beat” the tests that they have to take. You may also explain that these are ways to “lessen the time you need to study.” Reframing in this manner can help motivate students who have a history of being frustrated by academic tasks, which is common among students with ADHD. 
· You may choose to reward the student with free time or a fun activity for progressing through the various phases of the intervention.
· You could play class “Jeopardy” to give the students incentive to use their study skills for something fun. Or you could play a class game of “knock-out” in which the first two students are asked a question about one of the study skills and the student that answers correctly goes on. The student that did not get the answer sits down in the seat that they are at. The goal of the game is for each student to try to answer as many questions correctly as possible so that he/she is the one who moves on and travels the farthest from their seat. 
